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1. Vision statement and rationale

1.1 Our vision for inclusive education

The Islamic College of Melbourne (ICOM) is committed to providing a safe, welcoming and rigorous
learning environment in which every student — regardless of background, ability, language, identity or
circumstance — is valued, respected and supported to reach their full academic, spiritual and
personal potential. We believe that inclusion is not an add-on but a core expression of our mission to
nurture knowledge, faith and success.

Our commitment to inclusion is grounded in the Islamic values that shape our community:

* Amanabh (trust and stewardship) — every child entrusted to our care is an amanah, and we
have a duty to remove barriers that prevent them from flourishing.

+ Adalah (justice and fairness) — equitable access to learning and assessment is a matter of
justice, ensuring that no student is disadvantaged by circumstances beyond their control.

* Hayaa (dignity and respect) — we protect the dignity of every learner by responding to
additional needs with sensitivity, confidentiality and care.

* Hifz al-nafs (preservation of wellbeing) — the physical, emotional, spiritual and
psychological wellbeing of every student is a duty of care the College upholds at all times.

1.2 Alignment with the IB mission and learner profile

ICOM's vision for inclusion is fully aligned with the International Baccalaureate mission to "develop
inquiring, knowledgeable and caring young people who help to create a better and more peaceful
world through intercultural understanding and respect." The IB Learner Profile attributes — inquirers,
knowledgeable, thinkers, communicators, principled, open-minded, caring, risk-takers, balanced and
reflective — are developed in all students, including those with access requirements, through
inclusive teaching and learning across all ICOM pathways.

1.3 Rationale

Students come to ICOM from diverse cultural, linguistic, social and learning backgrounds. Each
student brings unique strengths, interests, experiences and challenges. Some students have
identified learning, medical, physical, sensory, social-emotional or mental health needs; others may
have needs that emerge during their schooling. It is the responsibility of the whole ICOM community
— leadership, teachers, support staff, families and students — to identify and remove barriers to
learning, teaching and assessment so that every student can participate fully and meaningfully in their
chosen pathway.

This policy replaces and expands the ICOM IB Diploma Programme Special Education Needs Policy
(2021-2022), broadening its scope to cover every pathway offered at the College and explicitly
meeting IB Programme Standards and Practices (Culture 2.1, 2.2 and 2.3), the Victorian Registration
and Qualifications Authority (VRQA) Minimum Standards and Other Requirements for School
Registration (Ministerial Order 1359), and all relevant Australian and Victorian legislation.
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2. Scope and application

2.1 Who is covered

This policy applies to:

« All enrolled students at ICOM (Years 7—12), including prospective students through
the enrolment process.

* All teaching staff, support staff, Heads of Faculty (HOFs), Heads of Teaching and
Learning (HOTLs), Programme Coordinators, the wellbeing team, the executive team

and the Board.

* Parents, guardians and carers of enrolled students.

* External service providers engaged by the College (including educational
psychologists, allied health professionals, tutors and examination invigilators).

2.2 Pathways covered

ICOM operates across six academic pathways, and this policy applies to learning, teaching
and assessment in all of them:

Pathway ‘ Year levels and focus

Mainstream

SAP (Student
Accelerated
Programme)

DEEP (Diverse
Educational Enrichment
Programme)

VCE

VCE VM (Vocational
Maijor)

IB DP (Diploma
Programme)

Years 7—-10 core Victorian Curriculum 2.0 programme for the
maijority of students.

Years 7-10 acceleration for high-performing students, with
enriched content and pacing.

Years 7-10 targeted enrichment and intervention for students
identified as requiring additional support or extension.

Years 11-12 Victorian Certificate of Education (VCAA).

Years 11-12 vocational pathway of the VCE.

Years 11-12 International Baccalaureate Diploma Programme.

2.3 What this policy covers and does not cover
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This policy covers:

The identification of barriers to learning, teaching and assessment for individual
students.

The provision of access arrangements and reasonable adjustments in learning,
teaching and internal assessment.

Requests to external authorities (IB, VCAA, ACARA) for inclusive access
arrangements (IB) or special examination arrangements (VCAA SEA) or NAPLAN
adjustments.

The rights and responsibilities of all members of the ICOM school community in
implementing inclusion.

This policy does not cover:

Adverse circumstances with onset within three months of external examinations
(these are addressed through the IB Adverse Circumstances Policy and the VCAA
Derived Examination Score (DES) process). See section 11.5.

Academic misconduct matters (covered by the ICOM Academic Integrity Policy).

Enrolment and admission criteria (covered by the ICOM Enrolment Policy). However,
this policy informs the reasonable adjustments that will be made at enrolment for
students with disability, in line with the Disability Standards for Education 2005.
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3. Legal and regulatory framework

3.1 Commonwealth of Australia legislation

ICOM complies with all Commonwealth legislation relating to disability, discrimination and

access to education, including:

Legislation / Standard

Key ICOM obligation

Disability Discrimination Act 1992

Disability Standards for Education
2005

Australian Human Rights
Commission Act 1986

Privacy Act 1988 and Australian
Privacy Principles

Nationally Consistent Collection
of Data on School Students with
Disability (NCCD)

It is unlawful to discriminate against a student on the
basis of disability in enrolment, participation,
curriculum delivery, support services or assessment.
ICOM makes reasonable adjustments to ensure
equal access.

ICOM consults with the student and/or associates,
makes reasonable adjustments, and monitors and
reviews those adjustments across enrolment,
participation, curriculum, student support and
harassment/victimisation prevention.

Upholds the human rights of all students in line with
UN conventions, including the Convention on the
Rights of Persons with Disabilities and the
Convention on the Rights of the Child.

ICOM handles sensitive health and disability
information in accordance with privacy law, with
parent/student consent required for disclosure.

ICOM participates annually in the NCCD,
documenting evidence of adjustments and broad
category of disability for eligible students.

3.2 Victorian legislation and regulatory requirements

Legislation / Standard

' Key ICOM obligation

Equal Opportunity Act 2010 (Vic)

Education and Training Reform
Act 2006 (Vic)

Islamic College of Melbourne

Prohibits discrimination on protected attributes
including disability, race, religion, sex and gender
identity. Requires reasonable adjustments.

The foundational Victorian schooling law governing
curriculum, registration, qualifications and student
welfare.
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Legislation / Standard ‘ Key ICOM obligation

Charter of Human Rights and Recognises the right of every child to protection,
Responsibilities Act 2006 (Vic) education and equal recognition before the law

without discrimination.

VRQA Minimum Standards and ICOM meets the curriculum, student welfare, child
Other Requirements for School safety and governance requirements for registration
Registration — Ministerial Order of non-government schools in Victoria, including the
No. 1359 requirement that curriculum provision is inclusive

and responsive to individual student need.

Child Safe Standards (Victoria) ICOM operates in accordance with Victoria's 11
and Child Wellbeing and Safety Child Safe Standards and Reportable Conduct
Act 2005 (Vic) Scheme, prioritising the safety and inclusion of all

children, including those with disability and those
from culturally or linguistically diverse backgrounds.

Victorian Curriculum and ICOM complies with the VCAA Administrative
Assessment Authority (VCAA) Handbook (current year) in administering the VCE,
requirements VCE VM and NAPLAN, including special

examination arrangements (SEA) and the Derived
Examination Score (DES) process. Authentication
rules govern the integrity of school-based
assessment.

3.3 IB requirements

As an IB World School delivering the Diploma Programme, ICOM complies with:

IB Programme Standards and Practices (2020), including Culture 2.1, 2.2 and 2.3 on
inclusion policy.

IB Access and Inclusion Policy (September 2022, updated November 2023).
IB Diploma Programme Assessment Procedures (current session).

IB Adverse Circumstances Policy (2021).

IB Learning Diversity and Inclusion in IB Programmes (2016).

IB Academic Integrity Policy and the ICOM IB Academic Integrity Policy.
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3.4 Structure and process for compliance

ICOM complies with these legal and regulatory requirements through the structures,
processes and documentation set out in the following sections of this policy, including:

Governance by the ICOM Board, with oversight from the Principal and Director of
Teaching and Learning (DoTL).

Consultation with students and parents/carers before adjustments are made
(Disability Standards for Education 2005).

Individual Learning Plans (ILPs), Learning Support Plans (LSPs) and Behaviour
Support Plans (BSPs) documenting adjustments.

Annual NCCD data submission, coordinated by the DoTL and wellbeing team.

Formal application to IB (via IBIS) for inclusive access arrangements and to VCAA
(via VASS) for SEA.

SEQTA and ManageBac as the secure information systems for recording
adjustments and monitoring their effectiveness.

Annual review of this policy (section 17).

Islamic College of Melbourne Knowledge  Faith « Success Page 8 of 37



4. Definitions

ICOM Inclusion Policy | 2026

Term \ Definition (as used in this policy)

Inclusion

Access

Access arrangements
(inclusive access
arrangements)

Reasonable adjustment

Barrier

Individual Learning Plan
(ILP)

Learning Support Plan
(LSP)

Behaviour Support Plan
(BSP)

VCAA Special
Examination
Arrangements (SEA)

IB inclusive access
arrangements

Usual way of working

EAL/D

Islamic College of Melbourne

An ongoing process that aims to increase access and
engagement in learning for all students by identifying and
removing barriers (IB, 2016).

Providing equitable opportunities in learning, teaching,
evaluation/assessment and all other aspects of school life,
recognising the characteristics each student brings.

Changes or alterations to learning, teaching and assessment that
remove or reduce barriers. They do not change what the student
is expected to learn and do not lower expectations.

Under the Disability Standards for Education 2005, a measure
taken to enable a student with disability to participate on the
same basis as other students, having regard to effect on the
student, effect on others, and costs/benefits.

Any long-term obstacle that prevents or disadvantages a student
from participating or effectively engaging in learning, teaching
and assessment.

A documented plan developed in collaboration with the student,
family and teaching team to support a student's access
requirements through agreed goals, adjustments and monitoring.

A tailored plan for students with clinical or diagnosed needs (e.g.
dyslexia, ADHD, ASD), developed by the wellbeing team in
consultation with external professionals.

A school-based document to assist individual students who have
experienced harm, are at risk of harm, or have caused harm, by
setting out expectations, triggers, strategies and consequences.

Adjustments authorised by VCAA for eligible VCE and VCE VM
students with disability, illness or other circumstances that would
otherwise prevent them from demonstrating their learning.

Arrangements authorised by the IB (or put in place by the school
without authorisation, per the Access and Inclusion Policy) to
remove barriers in IB DP learning, teaching and assessment.

The access arrangements that are routinely used with a student
during classroom learning and formative/internal assessment,
and which must therefore be mirrored in external assessment
arrangements.

English as an Additional Language or Dialect — students whose
first or best language is not English.
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5. Principles of inclusion at ICOM

Our approach to inclusion at ICOM is shaped by the following principles:

5.1 Inclusion is a whole-school responsibility

Inclusion is the shared responsibility of every staff member, not only the wellbeing team or
learning support teacher. Every teacher, in every classroom, in every pathway, plans and
teaches with the full diversity of learners in mind.

5.2 Universal Design for Learning (UDL) first

ICOM teachers plan units and lessons using UDL principles — offering multiple means of
engagement, representation and action/expression — so that accessibility is designed in
from the start, reducing the need for bespoke adjustments later.

5.3 High expectations for every student

Access arrangements do not lower expectations. They remove barriers so that students can
demonstrate what they know, understand and can do. ICOM expects all students, including
those with access requirements, to engage fully with the rigour of their chosen pathway.

5.4 Optimal, not maximal, support

Adjustments must reflect what the student actually needs — no more, no less. Over-
providing support can be as disabling as under-providing it.

5.5 Student and family voice

Students and their parents/carers are partners in planning, implementing and reviewing
adjustments. Consultation is required under the Disability Standards for Education 2005 and
is central to our practice.

5.6 Evidence-based and data-informed

Decisions about adjustments are informed by psychological/medical reports, educational
evidence, classroom observation, assessment data in SEQTA and ManageBac, and input
from students and families. Adjustments are monitored using High Impact Teaching
Strategies (HITS) data and regular review cycles.

5.7 Confidentiality and dignity

Information about a student's access requirements is treated as confidential and shared only
with those who need to know in order to provide effective support. The principle of hayaa
(dignity) underpins all our practice.

5.8 Continuous review

Access arrangements are reviewed at least twice a year, and whenever a student's
circumstances change. A student's needs are not static, and neither are our responses.
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6. Barriers to learning, teaching and assessment

Following the IB Access and Inclusion Policy (2022), ICOM recognises that barriers may be
primary (the key element impacting learning) or secondary (causally related to the primary

barrier). Both must be considered in planning adjustments.

6.1 Categories of barriers recognised at ICOM

Barrier category | Examples of sub-areas

Additional language
(EAL/D)

Cultural variations

Hearing
Intellectual exceptionalities

Movement and coordination

Medical

Mental health

Numeracy

Processing

Reading

Seeing

Social-emotional

Speech and language

Writing

First or best language is not English.
New/unfamiliar educational contexts; socio-
communication.

Mild, moderate, severe or profound hearing loss.
Cognitive delays; gifted and talented.

Fine motor, neurological (e.g. cerebral palsy), oral/verbal,
physical/spatial.

Asthma, cancer, Crohn's/IBS, diabetes, epilepsy, muscular
dystrophy, rheumatism, and other chronic conditions
lasting more than 12 weeks.

Anxiety, depression, eating disorder, OCD, post-traumatic
stress.

Mathematical anxiety; numerical operations/mathematical
fluency (e.g. dyscalculia).

Attention/executive, auditory, information, language, long-
term retrieval, scotopic sensitivity (Irlen), short-term
memory, visual-motor, visual-spatial, working memory.
Reading comprehension; reading fluency (e.g. dyslexia).

Blindness, colour blindness, low/partial vision, nystagmus.

Emotional disturbances, neurodevelopmental (autism,
Asperger's), withdrawal/isolation.

Expressive and receptive language; stammer/stutter.

Handwriting/typing speed; spelling; written
expression/fluency (e.g. dysgraphia).

These categories are not exhaustive. ICOM also considers economic disadvantage, family
circumstances, and cultural/religious considerations in planning for inclusive practice,
acknowledging that such factors often interact with identified learning needs.

Islamic College of Melbourne
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7. ldentification of students with access requirements

7.1 Response to Intervention (RTI) model

ICOM uses a three-tiered Response to Intervention model to identify and support students
with access requirements across all pathways.

Tier

Who is supported Support provided

Tier 1 — Universal  All students High-quality, UDL-informed classroom

teaching; classroom-level
accommodations available to all; HITS-
based pedagogy.

Tier 2 — Targeted Students identified as  Individual Learning Plan (ILP); small-

needing additional group instruction; targeted intervention
support (e.g. literacy/numeracy); regular
monitoring by wellbeing team and
HOF/HOTL.
Tier 3 — Intensive /  Students with Learning Support Plan (LSP); one-on-one
Clinical diagnosed or support; external therapeutic services
complex needs (speech, OT, psychology, counselling);

formal access arrangements for external
examinations.

7.2 How students are identified

A student may be identified as requiring access arrangements through any of the following
pathways:

Documentation provided at enrolment (previous school reports,
medical/psychological reports, existing IEPs or 504 plans).

Parent or carer disclosure during enrolment interviews or at any point during
schooling.

Self-identification by the student.

Teacher observation of difficulties or unexpected patterns in learning, captured in
SEQTA (Years 7-10) or ManageBac (IB DP) and raised with the HOF, HOTL or
wellbeing team.

Interim and end-of-term report data analysis, which flags students at risk across all
pathways (Years 7—12).

NAPLAN, GAT, and other diagnostic assessment data.

Referral from the school counsellor, external professionals or community agencies.

7.3 Student support team meetings
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Once a student is flagged as requiring additional support, a student support team meeting is
convened. The meeting typically involves:

* The student (where appropriate).
» Parents, guardians or carers.

» The Head of Secondary, Director of Teaching and Learning (DoTL), and/or
Programme Coordinator (VCE, VCE VM or IB DP).

* The Student Services Coordinator, home-room teacher.
» The student's subject teachers (or HOF representing them).

+  Wellbeing team members (school counsellors, Student Education Needs
Coordinator, psychologists, youth worker) and, where relevant, external
professionals.

7.4 Documentation and information systems

Outcomes of student support team meetings are documented in:

» The student's Individual Learning Plan (ILP) or Learning Support Plan (LSP) — see
Appendix 1.

» A Behaviour Support Plan (BSP) where behavioural support is required — see
Appendix 2.

+ SEQTA (Years 7-12 VCE/VM & IB DP) and ManageBac (IB DP), ensuring all
teaching staff can access appropriate information and implement agreed adjustments
consistently.

7.5 Supporting documentation from external professionals

Where adjustments are being requested for external examinations (1B, VCAA, NAPLAN),
documentation must meet specific requirements:

» Psychological/medical reports must be dated within three years of the intended
examination (flexibility applies for permanent sensory/physical conditions).

* Reports must include standard scores for learning-related assessments.

» Language proficiency tests for additional language learners must be dated within one
year of the examination.

» Reports must be on professional letterhead, signed, dated, and translated into
English if not originally in one of the IB working languages.
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8. Rights and responsibilities

Inclusion at ICOM depends on every member of the community understanding and fulfilling
their rights and responsibilities.

8.1 Students
Every student at ICOM has the right to:

+ A safe, respectful and inclusive learning environment.

» Equal access to the curriculum of their chosen pathway.

* Be consulted about adjustments that affect them, in age-appropriate ways.
» Have their personal and health information treated confidentially.

* Be free from bullying, harassment and victimisation on the basis of disability,
background or any other protected attribute.

Every student has the responsibility to:

+ Engage in their learning and use the adjustments provided.

+ Communicate with teachers, HOFs and the wellbeing team when they are struggling
or when adjustments are not working.

» Treat peers with dignity and respect, including those with access requirements.

* Uphold the College's Islamic values of amanah, adalah, hayaa and hifz al-nafs in
their conduct.

8.2 Parents, guardians and carers

Parents, guardians and carers have the right to:

* Be consulted about adjustments for their child.

* Receive clear information about their child's progress and the effectiveness of
adjustments.

» Raise concerns through the College's complaints process without fear of detriment.

Parents, guardians and carers have the responsibility to:

* Disclose relevant information about their child's needs at enrolment and as soon as
new information emerges.

* Provide up-to-date psychological/medical reports where required.

+ Consent, in writing, to adjustments being implemented and to information being
shared with the 1B, VCAA or ACARA as needed.

» Engage constructively with student support team meetings and reviews.
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8.3 Teachers and subject teachers

Teachers have the responsibility to:

Plan and teach using UDL and HITS, catering proactively for the full diversity of
learners.

Read, understand and implement the ILP, LSP or BSP for every student in their
classes.

Identify students who may require additional support and refer them to the HOF,
HOTL or wellbeing team.

Apply authorised access arrangements consistently in classwork, SACs, SATSs, IAs,
school-based assessments and practice examinations.

Maintain accurate records of adjustments and their effectiveness in SEQTA and/or
ManageBac.

Engage with professional learning on inclusion, disability and culturally responsive
pedagogy.
Treat information about students' needs with strict confidentiality.

8.4 Heads of Faculty (HOFs) and Heads of Teaching and Learning
(HOTLSs)

HOFs and HOTLs are responsible for:

Ensuring faculty curriculum plans, unit plans and assessment tasks are designed
inclusively.

Moderating assessment to ensure adjustments do not compromise standards or
authentication.

Supporting subject teachers to implement adjustments effectively, through coaching,
mentoring and professional learning.

Reviewing subject-level data to identify patterns of underachievement and initiate
targeted intervention.

Working with the DoTL and wellbeing team on referrals.

8.5 Programme Coordinators (VCE, VCE VM, IB DP)

Programme Coordinators are responsible for:

Submitting formal applications for inclusive access arrangements (IB DP Coordinator
via IBIS) or Special Examination Arrangements (VCE Coordinator via VASS) in line
with deadlines.

Ensuring all supporting documentation is complete, accurate and current.

Communicating authorised arrangements to teachers, invigilators, students and
parents.

Administering arrangements during external examinations in accordance with IB or
VCAA regulations.

Following up on re-evaluations or appeals where necessary.
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8.6 Director of Teaching and Learning (DoTL)

The DoTL is the policy owner and is responsible for:

Overseeing the implementation of this policy across all pathways.
Coordinating NCCD data collection and submission.

Coordinate with the Student Education Needs Coordinator (SENCO) that ILPs or
LSP are regularly updated with information on the student leaning needs and
information required for teachers to set goals and apply adjustments.

Leading the annual review of this policy and its supporting procedures.

Reporting to the Principal and Board on the effectiveness of inclusive practice at
ICOM.

Ensuring professional learning on inclusion is embedded in the College's annual PD
programme.

8.7 Wellbeing team (SENCO, counsellors, psychologist & youth worker)

The wellbeing team is responsible for:

Conducting the initial assessment of student need and coordinating student support
team meetings.

Drafting, implementing and reviewing ILPs, LSPs and BSPs.
Liaising with external professionals and community agencies.
Providing one-on-one counselling and crisis support.

Supporting teachers with strategies for individual students.

8.8 Head of Secondary and Principal

The Head of Secondary and Principal provide executive oversight of inclusion, ensure
adequate resourcing, and act as the final authority for decisions about reasonable
adjustments and dispute resolution with parents/carers.

8.9 The Board

The ICOM Board governs the College's overall approach to inclusion, approves this policy,
monitors legal and regulatory compliance (VRQA/MO 1359, Child Safe Standards, IB
Programme Standards and Practices), and receives annual reports from the Principal on
inclusion outcomes.
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9. Inclusive teaching and learning

9.1 Universal Design for Learning (UDL)

All ICOM teachers plan and deliver lessons using the three core UDL principles:

* Multiple means of engagement — tapping into student interests, offering choice,
and building self-regulation.

« Multiple means of representation — presenting information in varied formats
(visual, auditory, textual, kinaesthetic) and explicitly teaching academic vocabulary.

* Multiple means of action and expression — allowing students to demonstrate their
understanding in different ways (spoken, written, visual, practical).

9.2 High Impact Teaching Strategies (HITS)

ICOM has embedded the Victorian HITS — setting goals, structuring lessons, explicit
teaching, worked examples, collaborative learning, multiple exposures, questioning,
feedback, metacognitive strategies and differentiated teaching — as the common
pedagogical language across all pathways. HITS are themselves inclusive strategies that
benefit all learners.

9.3 Differentiation

Differentiation at ICOM means adjusting content, process, product, learning environment, or
pacing in response to student readiness, interest or learning profile. Teachers plan
differentiation proactively as part of unit planning, not only as a reactive response to
struggle.

9.4 Culturally responsive pedagogy

As a College that serves a predominantly Muslim community with diverse linguistic and
cultural backgrounds, ICOM teachers affirm students' identities, integrate culturally relevant
examples, and create learning experiences that connect with students' lived experience.
This is itself a form of inclusion.

9.5 Professional learning

The DoTL ensures that inclusion, differentiation, UDL and specific topics (e.g. dyslexia,
autism, trauma-informed practice, Al and equity) are addressed in the College's annual
professional development calendar. HOFs and HOTLs provide faculty-level coaching and
mentoring, and new staff complete induction that includes this policy.
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10. Access arrangements across pathways

10.1 General principles

All access arrangements at ICOM must be:

* Based on the student's individual access requirements, not their pathway or
diagnosis alone.

* The student's usual way of working (established through learning and teaching, not
introduced just before external examinations).

* Drawn from the IB Access and Inclusion Policy (2022) list of inclusive access
arrangements, the VCAA SEA list, and/or other applicable frameworks.

* Reviewed regularly and adjusted where they are no longer optimal.

* Implemented with the student's and family's consent.

10.2 Categories of access arrangements available at ICOM

The following are the broad categories of arrangements ICOM provides across all pathways,
drawing on the IB Access and Inclusion Policy (2022):

Category | Examples

Flexibility in duration Additional time (10%, 25%, 50%); rest breaks; deferral;
extensions to deadlines.

Flexibility in presentation / Modified paper-based or on-screen examinations;

reception of content enlarged font; coloured paper/backgrounds; vision/hearing
aids; sign language interpreter; reader; reading software;
reading pen; script reader for lip reading.

Flexibility in response Word processor; scribe; speech recognition software;
graphic organiser; four-function calculator (where normally
prohibited); text-to-speech; talking calculator.

Use of human assistance Care assistant, practical assistant, prompter,
communicator, spelling assistant (MYP only), designated
person for colour naming.

Flexibility in equipment, Separate room for examinations; specific seating; special

setting or location lighting; alternative venue; noise-cancelling headphones
(no Bluetooth); adapted desk/seat; medical aids and
equipment.

Reasonable adjustments Bespoke arrangements unique to an individual student,

negotiated case-by-case with the relevant external
authority.
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10.3 Decision pathway

Appendix 4 sets out the decision pathway for planning access arrangements at ICOM, based
on the IB decision pathway (Figure 1 of the Access and Inclusion Policy 2022). The pathway
covers: identifying the student's strengths and challenges; gathering evidence; trialling and
reviewing arrangements during learning and teaching; documenting the adjustment in an ILP
or LSP; and, where applicable, submitting to the IB or VCAA.
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11. IB Diploma Programme — inclusive assessment
arrangements

11.1 Alignment with the IB Access and Inclusion Policy

ICOM's practice for IB DP students fully aligns with the IB Access and Inclusion Policy
(September 2022, updated November 2023). Inclusive access arrangements are applied in
classroom teaching, school-based assessment, IAs, EE, TOK and the Diploma Programme
external examinations, in a consistent way.

11.2 Authorisation process

The IB DP Coordinator is responsible for submitting requests for inclusive access
arrangements via IBIS, in line with the deadlines in the current Diploma Programme
Assessment Procedures (generally at least six months before the examination session).

Every submission includes:

* An official report (psychological/medical report or language test report) dated within
the required timeframe.

» Educational evidence from the school — a letter/observational report from the
Coordinator and subject teachers, and/or the student's ILP/LSP.

« Evidence that the arrangement is the student's usual way of working.

«  Written consent from the student (where age-appropriate) and parent/guardian.

11.3 Categories of inclusive access arrangements for IB DP

ICOM applies the full list of inclusive access arrangements set out in Section 4 of the IB
Access and Inclusion Policy, including (but not limited to):

+ Additional time (10%, 25% or 50%) based on standard scores and
physical/sensory/medical need.

» Additional time for oral examinations (25%), which may be split between preparation
and delivery.

* Rest breaks (no IB authorisation required).

* Modified paper-based examinations — enlarged font (16pt A4, or 18/24/36/48pt A3),
single-sided printing, double spacing, coloured paper, image descriptions, or
electronic (PDF) examinations for use with reading software.

* Readers, scribes, script readers (for lip reading) and prompters — in line with the
instructions in Appendices 5.1-5.4 of the IB Access and Inclusion Policy.

*  Word processors with spellcheck (grammar check disabled), for students whose
usual way of working is typing.

* Four-function calculators where calculators are otherwise prohibited.
« Deferral of one or more subjects to a future session.

* Extensions to submission deadlines for IAs, EE and similar work.
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11.4 Arrangements that do not require IB authorisation

Some arrangements may be put in place by the school without prior IB authorisation,

including rest breaks, specific seating, separate rooms, noise-cancelling headphones (no
Bluetooth), adapted desks/seats, vision and hearing aids, and sign language interpreters.
These are nonetheless documented in the student's ILP/LSP and in SEQTA/ManageBac.

11.5 Adverse circumstances (distinct from access and inclusion)

Where a student experiences adverse circumstances with onset in the three months before
examinations (bereavement, iliness, civil unrest, natural disaster), the IB DP Coordinator
follows the IB Adverse Circumstances Policy, not this policy. A long-term challenge
exacerbated in the examination period may require both frameworks to be engaged.

11.6 Appeals

If the school wishes to challenge an IB decision on access arrangements, the IB DP
Coordinator submits a re-evaluation within one month of the decision, with updated
supporting evidence. If unsuccessful, the DP Assessment appeals process is the next step.

11.7 Confidentiality during assessment

ICOM does not communicate with IB examiners about a student's access requirements.
Examinations are invigilated in accordance with the Conduct of Examinations regulations,
and invigilators must not be relatives of the student.
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12. VCE and VCE VM — Special Examination
Arrangements

12.1 Alignment with VCAA

For VCE and VCE VM students, ICOM applies the VCAA Special Examination
Arrangements (SEA) provisions as set out in the current VCAA Administrative Handbook.

12.2 Authorisation process

The VCE Coordinator submits SEA applications via VASS, in line with VCAA deadlines.
Applications include:

* A VCAA SEA application form signed by the Principal.
« Current educational, medical and/or psychological reports.

« Evidence from the student's teachers of the adjustments already in place during
classroom learning, SACs and SATs.

* Evidence that the adjustment reflects the student's usual way of working.

12.3 Categories of SEA

VCAA SEA categories broadly mirror the IB categories. They include extra working time, rest
breaks, alternative format papers, use of assistive technology, readers, scribes, separate
supervision, and adapted examination venues. Eligibility is determined by VCAA against
published criteria.

12.4 School-based assessment

Adjustments for classroom learning and SACs/SATs are determined by the school, in line
with VCAA authentication rules set out in the current VCAA Administrative Handbook and
the ICOM VCE and VCE VM Student Handbook. Adjustments must not compromise the
authenticity or integrity of the student's work.

12.5 Derived Examination Score (DES)

Where a student's performance in a VCE external examination is affected by adverse
circumstances in the three months before or during the examination, the VCE Coordinator
may submit a DES application on behalf of the student. This is distinct from SEA and is
covered by the VCAA Special Provisions policy.
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13. Gifted and talented provision

The IB Access and Inclusion Policy explicitly names gifted and talented students as a group
requiring inclusive access. At ICOM, provision for gifted and talented students is delivered
through:

» The Student Accelerated Programme (SAP) in Years 7—-10, offering an enriched and
accelerated curriculum.

» The Diverse Educational Enrichment Programme (DEEP), which also serves
students requiring extension.

* Subject-specific enrichment, competitions (e.g. Australian Mathematics Competition,
Science Talent Search), and Olympiad preparation.

* Flexible acceleration to higher-year-level subjects where a student demonstrates
readiness.

+ Pathways into the IB DP and high-level VCE subjects at Years 11-12.

» |ILPs for gifted students, setting goals that stretch their academic and personal
development.

The DoTL, HOFs and wellbeing team monitor gifted students' social-emotional wellbeing
alongside their academic progress, recognising the distinct needs of 2e (twice-exceptional)
students — those who are gifted and also have a learning, medical or social-emotional
challenge.
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14. EAL/D and additional language learners

14.1 ICOM's EAL/D context

Many ICOM students come from homes where a language other than English is spoken.
ICOM considers EAL/D learners an important part of our diverse student community and
provides targeted support.

14.2 Support in Years 7-10
EAL/D students in the Mainstream, SAP and DEEP pathways receive:

« Explicit teaching of academic vocabulary across all subjects (informed by the 1B
publication Developing Academic Literacy in IB Programmes, 2014).

» Scaffolded writing tasks with graphic organisers and worked examples.
* Access to bilingual dictionaries where classroom policy permits.

» Small-group intervention for students at earlier stages of English acquisition.

14.3 EAL in VCE and VCE VM

Eligible VCE students may enrol in English as an Additional Language (EAL) instead of
English. The VCE Coordinator confirms eligibility with VCAA and ensures appropriate
classroom placement.

14.4 Additional language learners in the IB DP

The IB DP provides inclusive access arrangements for additional language learners whose
language ability is below the 'linguistically competent' level, based on a standardised
language test (e.g. WIDA 4.0 or below; ACTFL advanced low or below; CEFR B2.1 or
below).

Available arrangements include:

+ 25% additional time for written examinations in subjects other than studies in
language and literature and language acquisition.

* 25% additional time for oral examinations in eligible subjects.

* Repeated use of a bilingual dictionary.

Students authorised for these arrangements are eligible for the bilingual diploma where other
criteria are met. Requests must be submitted fresh for every session.
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15. Support for students with behavioural needs

ICOM recognises that some students require additional support to meet the College's
behavioural expectations. This is a form of inclusion, not exclusion.

15.1 The behaviour intervention programme

When a student accumulates six or more demerit points, or when significant behavioural
concerns are observed, the student enters the behaviour intervention programme. The
programme is a positive, restorative approach grounded in ICOM's Islamic values.

15.2 Behaviour Support Plan (BSP)

A BSP is co-developed with the student, family, Head of Secondary, form/home-room
teacher or Year Level Coordinator, and the wellbeing team. The BSP identifies:

» Target behaviours and priorities.

* Known warning signs and triggers.

* Preventative strategies (classroom, assembly, recess/lunch).
* Good behaviour recognition.

* Consequences and responsible persons.

The BSP template is provided in Appendix 2.

15.3 Intervention teacher

Each student in the intervention programme is assigned an intervention teacher who
coordinates meetings, maintains records, meets regularly with the student, and monitors the
student's daily reflections and progress (see Appendix 3 — Student Goal Setting Form).

15.4 Relationship with academic adjustments

Where a student's behaviour is connected to an unidentified learning, sensory, medical or
mental health need, the wellbeing team works with families to obtain appropriate
assessment. Behavioural and academic supports are integrated in the student's
ILP/LSP/BSP as a single, coherent plan.

15.5 Alignment with Child Safe Standards

All behaviour support is delivered in a way that upholds Victoria's 11 Child Safe Standards,
prioritising the safety, voice and wellbeing of the student and those around them.
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16. Confidentiality and data management

16.1 Privacy principles

ICOM handles personal, health and disability information in accordance with the Privacy Act
1988 (Cth), the Australian Privacy Principles, the Health Records Act 2001 (Vic) and the
ICOM Privacy Policy.

16.2 Who has access to information about a student's access
requirements

Information about a student's access requirements is shared on a need-to-know basis with:

* The student and their parents/guardians.
* Teaching staff who teach the student, so they can implement adjustments.

*  HOFs, HOTLs, Programme Coordinators, the DoTL, Head of Secondary and
Principal, as required.

* The wellbeing team.

« External authorities (IB via IBIS; VCAA via VASS; ACARA for NAPLAN), with written
consent.

« External professionals the family has engaged, with written consent.

16.3 Secure systems

Sensitive information is stored in SEQTA, ManageBac and the College's secure document
management system, with role-based access controls. Paper records are kept in locked
cabinets in the wellbeing office.

16.4 NCCD

The College's annual NCCD submission complies with the NCCD guidelines and protects
student identity.

16.5 Transfer between schools

Where a student transfers between schools, IB requests for inclusive access arrangements
(and supporting documentation) become visible to the new school's coordinator via IBIS,
unless the family withdraws the request in writing. ICOM advises families of this at the point
of application.
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17. Policy communication, monitoring and review

17.1 Communication to the school community

This policy is communicated to the ICOM community through:

Publication on the ICOM website for prospective and current families and the wider
community.

Inclusion in the ICOM Staff Handbook, the VCE and VCE VM Student Handbook, the
IB DP Handbook, and the Parent Handbook.

Summary communication at the beginning of each school year at parent information
nights (Years 7, 9-10 Info Night, VCE/VCE VM Info Night, IB DP Info Night).

Staff induction for all new teachers and support staff.

Annual professional learning for returning staff, aligned with the College's PD
calendar and AITSL standards.

The ICOM SharePoint Policy Library, accessible to all staff.

17.2 Monitoring of implementation

The DoTL monitors implementation through:

Termly review of ILPs, LSPs and BSPs with HOFs, HOTLs and the wellbeing team.

Analysis of interim and end-of-term report data across all pathways to identify at-risk
students.

Classroom observation and appraisal, including a specific focus on inclusive practice
(AITSL Standards 1.5, 1.6, 4.1).

Annual NCCD data review.
Annual review of IB and VCAA access arrangement outcomes.

17.3 Review cycle

This policy is reviewed annually by the DoTL in consultation with:

The Principal and Head of Secondary.

The wellbeing team.

HOFs, HOTLs and Programme Coordinators.
Representatives from the Board.

Student representatives (via the Student Representative Council), where age-
appropriate.

Parent representatives, through the Parent Association.

The review considers:

Changes in IB, VCAA, VRQA or Commonwealth requirements.
Evidence of impact on student outcomes.

Feedback from staff, students and families.
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* Emerging research and best practice.

The next scheduled review is April 2027. The most recent review is recorded on the cover
page.

17.4 Complaints and concerns

Parents, carers or students with concerns about the implementation of this policy are
encouraged to raise them with the relevant subject teacher, Programme Coordinator or the
DoTL in the first instance. Formal complaints are handled under the ICOM Complaints and
Grievances Policy.
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18. Related policies and references

18.1 Related ICOM policies

ICOM Teaching and Learning Policy 2026

ICOM Assessment Policy

ICOM IB Academic Integrity Policy

ICOM Language Policy

ICOM Child Safety Policy and Code of Conduct
ICOM Wellbeing Policy

ICOM Anti-bullying and Harassment Policy

ICOM Complaints and Grievances Policy

ICOM Privacy Policy

ICOM Al Use Policy (Student and Teacher Guides)
ICOM Enrolment Policy

ICOM Whole-School Data Analysis Strategy Policy

18.2 IB publications

International Baccalaureate. (2022, updated 2023). Access and inclusion policy. IBO.

International Baccalaureate. (2016). Learning diversity and inclusion in 1B
programmes. IBO.

International Baccalaureate. (2016). Using Universal Design for Learning (UDL) in
the IB classroom. IBO.

International Baccalaureate. (2014). Developing academic literacy in IB programmes.
IBO.

International Baccalaureate. (2021). Adverse circumstances policy. IBO.

International Baccalaureate. (2021). Teaching and learning informed by assessment
in the Diploma Programme. IBO.

International Baccalaureate. (current session). Diploma Programme Assessment
Procedures. IBO.

International Baccalaureate. (2020). Programme standards and practices. IBO.

18.3 Victorian and Commonwealth references

Disability Discrimination Act 1992 (Cth).

Disability Standards for Education 2005 (Cth).

Privacy Act 1988 (Cth) and Australian Privacy Principles.
Equal Opportunity Act 2010 (Vic).

Education and Training Reform Act 2006 (Vic).

Charter of Human Rights and Responsibilities Act 2006 (Vic).
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Child Wellbeing and Safety Act 2005 (Vic) and Victoria's 11 Child Safe Standards.

VRQA Minimum Standards and Other Requirements for School Registration —
Ministerial Order No. 1359.

VCAA Administrative Handbook (current year).
Victorian Department of Education. High Impact Teaching Strategies (HITS).

Nationally Consistent Collection of Data on School Students with Disability (NCCD)
guidelines.
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Appendix 1 — Individual Learning Plan (ILP) template

Strictly confidential

Student name

Date of birth

Year level and pathway O Mainstream O SAP O DEEP O VCE OVCEVM O
IB DP

Date of plan

Review date

Team members (student, parents/carers, teachers, wellbeing staff, external
professionals):

Name Role Signature/Date

Primary and secondary barriers:
Agreed goals and learning adjustments:

Area / subject Goal Adjustments and who is
responsible
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Access arrangements for assessment (internal / IB / VCAA /| NAPLAN):

Monitoring and review notes:
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Appendix 2 — Behaviour Support Plan (BSP) template

Strictly confidential

Surname
Given name(s)
Date of birth

Year level / pathway

Term(s) of plan OTerm1 OTerm2 OTerm3 O Term4

Date of this plan

Review date

Professionals involved in supporting this plan:
+ Student
* Parent(s)/Guardian(s)
* Home-room teacher
* Head of Secondary
*  Wellbeing team member
* Intervention teacher

« External professional (if any)

Pertinent background information (if relevant):

Behaviours in need of support:

+ Target behaviours (ranked in priority): 1. / 2.
* Known warning signs: 1. / 2.

*  Known triggers: 1. / 2.

* Preventative strategies: 1. / 2.

Proactive strategies by setting:
Setting Strategies Responsible person

Classroom
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Assembly / prayer

Recess / lunch

Good behaviour recognition:

* What works to promote good behaviour for this student?
* How will we know if the recognition is successful?

*  Who is responsible?

*  When and how often is behaviour recorded?

Consequences:

« List consequences
*  Who is responsible for giving consequences?

*  When and how often are approaches recorded?

Sign-off on the BSP:

Role Name Signature / Date

Principal / Head of
Secondary

Parent / Guardian

Student
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Appendix 3 — Student Goal Setting form

To be completed by the student with support from the intervention teacher or subject

teacher.
Entry skill Learning Barriers to Strategies to Signed
improvement goal achieving the achieve goal by
(subject) goal teacher
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Appendix 4 — Access arrangements decision pathway

Adapted from the IB Access and Inclusion Policy (2022), Figure 1 — The decision pathway
for inclusive access arrangements.

Step 1 — Entry into ICOM
Does the student have previously identified challenges? If YES: gather previous
school reports, psychological/medical reports, and existing IEP/504/LSP.
* If NO, but challenges have been observed at home or school: gather current
information (classroom observations, teacher reports, parent input), and consider
whether referral for psychological/medical assessment is needed.

Step 2 — Identify strengths, challenges, and barriers to remove
* What are the student's strengths?
* What barriers (primary and secondary) need to be removed during learning, teaching
and assessment?
* What access arrangements have already been tried? Evaluate their success.

Step 3 — Identify appropriate and optimal access arrangements
+ Select arrangements from the IB Access and Inclusion Policy (2022), VCAA SEA list,
or ICOM's practice, in line with the student's barriers and evidence base.
+ Ensure arrangements are optimal (not more, not less than what the student needs).

Step 4 — Trial during learning and teaching
« Trial the arrangements in classroom work, SACs, internal assessments, IAs and
practice examinations.
« Monitor and collect evidence (teacher observations, student feedback, assessment
data).

Step 5 — Decide: are the arrangements supportive and optimal?
* If NO — return to Step 3 and adjust.
* If YES — formalise in an ILP / LSP.

Step 6 — Formalise and implement
* Documentin SEQTA (Years 7-10, VCE, VCE VM) and/or ManageBac (IB DP).
« Continue implementation during learning and teaching; monitor and review at least
termly.

Step 7 — For IB / VCAA /| NAPLAN external assessment
« IB DP Coordinator submits via IBIS (at least six months before the examination
session).
* VCE Coordinator submits SEA via VASS by the VCAA deadline.
* NAPLAN adjustments are requested in line with ACARA and VCAA guidance.
« Continue monitoring adjustments throughout; re-evaluate with the external authority if
needs change.

Note: Access arrangements and learning plans must be monitored and reviewed throughout
a student's time at ICOM. If new challenges are observed at any point, return to Step 1.

End of policy
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Policy Title ICOM Inclusion Policy

Version

2026.1 (supersedes IB Diploma SEN Policy 2022)

Approved by

Date of approval April 2026
Next scheduled review April 2027 (reviewed annually)
Applies to All students (Years 7-12), all staff, all pathways, all

members of the ICOM community
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